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MPS   Acceleration   Guide   K-8   

Introduction:   
Acceleration   is   an   intervention   that   moves   students   through   an   educational    program   at   rates   faster,   or   at   
younger   ages,   than   typical.   It   means   matching   the   level,   complexity   and   pace   of   the   curriculum   to   the   
readiness   and   motivation   of   the   student.   MPS   Policy   5310   states:   students   may   be   advanced   
academically   at   any   time   if   the   best   interests   of   the   pupil   will   be   served.   
    

Prior   to   beginning   the   referral   process   for   full-grade   acceleration,   the   information   in   this   packet   must   be   
reviewed.   If,   after   reviewing   this   information,   you   believe   the   student   would   be   a   good   candidate   for   
full-grade   acceleration   the   referral   process   can   begin.    Requests   will   be   accepted   at   the   end   of   quarter   
1and   must   be   made   at   least   60   days   prior   to   the   end   of   a   school   year.   
    

Questions   should   be   addressed   to   the   Talent   Development   and   Advanced   Academics   Department.   
    
    
Process:   
Step   1    The    Request   for   Full-Grade   Acceleration    form   should   be   submitted   to   the   Talent   Development   
and   Advanced   Academics   Department.   Every   attempt   will   be   made   to   have   a   decision   within   60   days   of   
receipt   of   the    Request   for   Full-Grade   Acceleration    form.   An   initial   meeting   is   held   with   the   
parent/guardian(s),school   administrator,   a   representative   of   Talent   Development   and   Advanced   
Academics   and   teacher   to   review   the   process.   
    

Step   2    Talent   Development   Personnel   gather   information/data:   

● Request   for   Full-Grade   Acceleration   form,   with   signature   allowing   any   necessary   testing   
●   Teacher   Rating   Form:    https://forms.gle/APLnzUPw1p4Jsj8p6     
● Student   Interview   
● Assessment   data   (less   than   24   months   old)   ability   (CogAT7),   achievement   &   aptitude   (FastBridge   

Testing)   
    

Step   3    School   site   team   meets   to   review   data,   complete   the   Iowa   Acceleration   Scale,   3 rd    Edition,   make   
recommendation   and,   if   appropriate,   develop   an   acceleration   plan.   Team   includes:   

● Buildingadministrator   
●   A   representative   of   Talent   Development   and   AdvancedAcademics   Department   
● Current   teacher    and   teacher    at   grade   level   to   which   the   student   may   be   accelerated   
● Counselor,   school   psychologist   or   social   worker   

  
    

Step   4    A   second   meeting   with   parents/guardians   is   scheduled   to   discuss   the   acceleration   decision   and   
plan   to   support   the   student.   A   written   notification   will   also   be   sent.   
    

Step   5     The   student   will   be   monitored   by   school   personnel   according   to   plan.   Progress,   concerns   or   
adjustments   will   be   reported   to   parents/guardians   and   other   stakeholders.   
    
  

https://forms.gle/APLnzUPw1p4Jsj8p6
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Step   6    Spring   of   each   school   year,   families   are   asked   to   provide   feedback   about   student   progress   and   
support.   The   school   team   meets   to   assess   progress,   determine   any   necessary   adjustments   or   support.   
    
    
Types   of   Acceleration:   

Full-Grade   
The   student   is   moved   ahead   of   normal   grade   placement   (i.e.   placing   a   third   grader   into   fourth   grade.   This   
may   be   done   either   at   the   beginning   or   during   the   school   year,   depending   on   when   the   acceleration   
process   is   completed.    Remember,   acceleration   requests   aren’t   accepted   until   after   the   first   quarter.     
    

Single-Subject  
The   student   is   placed   for   part   of   the   day   with   students   at   a   more   advanced   grade   level   for   one   or   more   
subjects   without   being   assigned   to   a   higher   grade   level.   This   may   be   accomplished   by   the   student   
physically   moving   to   a   higher   level   class   for   instruction   (i.e.   a   third   grader   going   to    fifth   grade   math   class   
OR   using   high-level   curricular   materials.   Single   subject   acceleration   may   also   be   accomplished   outside   of   
the   general   instructional   schedule   (e.g.,   summer   school   or   after   school)   or   by   using   higher-level   
instructional   activities   on   a   continuous   progress   basis   with   leaving   the   placement   with   chronological   age   
peers.   
    

Contacts:   
    

Christina   Ramsey     
Christina.ramsey@mpls.k12.mn.us     
612.668.   
  

Melissa   Damon   
Melissa.damon@mpls.k12.mn.us     
  612.668.5393   
    
    
    
  
  
  
  
  
  
  
  
  
  
  
  
    
    
  
    

ACCELERATION   REQUEST   FORM:     
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mailto:Melissa.damon@mpls.k12.mn.us


Talent   Development   and   Advanced   Academics     

TO   BE   COMPLETED   BY   PARENT/GUARDIAN   
    

Minneapolis   Public   Schools   is   committed   to   academic   and   personal   success   for   every   student.   This   
includes   providing   education   with   high   academic   standards   and   rigor   which   will   promote   the   maximum   
academic,   social-emotional   and   physical   development   of   each   student.   
    

Acceleration   is   an   educational   intervention   that   moves   students   through   an   education   program   at   a   
significantly   faster   pace   or   at   a   younger   than   typical   age.   Prior   to   completing   this   form,   please   read   the   
Full   Grade   Acceleration   Guide   K-8.    Acceleration   requests   will   not   be   accepted   for   the   current   school   
year   until   after   the   first   quarter   and   all   acceleration   requests   for   the   next   school   year   must   be   
submitted   60   days   prior   to   the   last   day   of   school.     
    

  Please   attach   a   written   narrative   that   provides   specific   examples   that   you   have   observed   of   how   your   
child   functions   at   a   significantly   high   level.   Please   address   each   of   the   following:   

1. Overall   academic   performance   
2. Ability   to   apply,   analyze   and   evaluate   ideas   at   an   advanced   level   
3. Ability   to   think   creatively   and   solve   complex   problems   
4. Motivation   for   new   challenges/advanced   work   
5. Passion   exhibited   for   topic(s)   of   interest   
6. Social-emotional   development   (behavior,   response   to   feedback/criticism,   relationships   with   peers)   
7. Participation   in   non-school   extra-curricular   activities   
8. Any   special   recognitions   

  Please   sign   below   to   allow   District   personnel   to   administer   any   additional   testing   necessary   for   a   
complete   acceleration   evaluation.   
    
  
  

_______________________________________________________________ __________________   
Parent/Guardian                                                              Date   

Please   send   to   Talent   Development   and   Advanced   Academics   Department:Christina   Ramsey:   
chrsitina.ramsey@mpls.k12.mn.us    ,    Melissa   Damon:    Melissa.damon@mpls.k12.mn.us     or   Kelly   
McQuillan:    kelly.mcquillan@mpls.k12.mn.us   
  
    

Name   of   Student:   
  

Parent   or   Guardian   completing   form:   

Date   of   Birth:   
  

Email:   

School:   
  

Address:   

Current   Grade:   
  

Phone   Number:   
  

Teacher:   
  

  

mailto:chrsitina.ramsey@mpls.k12.mn.us
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Parent   Information   Regarding   Acceleration     
  

NATIONALASSOCIATION    FOR   Gifted   Children   (NAGC)   
  POSITION   PAPER:   ACCELERATION   
    

Educational   acceleration   is   one   of   the   cornerstones   of   exemplary   gifted   education   practices,   with   more   research   
supporting   this   intervention   than   any   other   in   the   literature   on   gifted   individuals.   The   practice   of   educational   
acceleration   has   long   been   used   to   match   high   level   student   general   ability   and   specific   talent   with   optimal   learning   
opportunities.   The   purposes   of   acceleration   as   a   practice   with   the   gifted   are   1)   to   adjust   the   pace   of   instruction   to   the   
students'   capability   in   order   to   develop   a   sound   work   ethic,   2)   to   provide   an   appropriate   level   of   challenge   in   order   to  
avoid   the   boredom   from   repetitious   learning,   and   3)   to   reduce   the   time   period   necessary   for   students   to   complete  
traditional   schooling.   Acceleration   benefits   many   highly   capable   individuals   by   better   motivating   them   toward   
schooling,   enhancing   their   involvement   with   extracurricular   activities,promoting   more   challenging   
optionsinthemiddleschooland   high   school   years,   and   preparing   them   to   begin   contributing   to   society   at   an   earlier   age.   
While   not   as   widely   used   as   a   practice   with   diverse   gifted   learners,   evidence   suggests   that   it   can   be   a   successful   
strategy   with   low   income,   minority,   and   students   with   learning   problems   as   well.   Therefore,   NAGC   strongly   endorses   
this   practice   as   one   important   avenue   to   address   the   needs   of   gifted   learners.   
    

Acceleration   practices   involve   allowing   a   student   to   move   through   traditional   educational   organizations   more   
rapidly,basedonreadinessandmotivation.   Research   Documents   The   Potential   Academic   Benefits   And   positive   
outcomes   of   all   forms   of   appropriately   implemented   acceleration   strategies   for   intellectually   gifted   and   academically   
talented   learners.   These   research-based   best   practices   include   grade   skipping,   telescoping,   early   entrance   into   
kindergarten   or   college,   credit   by   examination,   and   acceleration   in   content   areas   through   such   programs   as   
Advanced   Placement   and   International   Baccalaureate   at   the   high   school   level.Instructional   adaptations   in   classroom   
suchascompacting,whichallowsformoreeconomicuse   oflearningtimeinaspecific   subject   ,are   also   desirable   and   best   
practice   for   talented   students.   
    

Both   group   and   individual   decisions   can   be   made   in   respect   to   accelerative   options.For   Example,   bothAP   and   IB   
programs   by   virtue   of   their   structure   and   content   offer   college-level   work.   As   long   as   students   meet   prerequisites   and   
accept   the   rigors   of   such   programs,   gifted   and   other   learners   can   and   should   take   advantage   of   such   group-oriented   
programs.   At   an   individual   level,   students   may   be   tutored   or   engage   in   
onlinecourseworkatanacceleratedlevel.Suchoptionscanbemorereadilytailoredforindividualneeds.   
    

Talent   search   programs   at   selected   universities   provide   early   assessment   of   advanced   mathematical    and   verbal   
abilities   in   students   such   that   decisions   on    appropriate   accelerative    options    can   be    constructed   inside   and   outside   
of   schools.   For   example,   several   acceleration   opportunities   can    be   accessed   through   online   coursework   in   specific  
content   areas   or   offered   at   university   sites.   Advanced   Placement   as   an   accelerative   option   may   be   made   available   
throughout   the    high    school   years    or    earlier   through   independent   study,   tutorials,   or   special   classes.   
    

Acceleration   options   should   be   available   at   each   stage   of   development   in   a   child's   educational   program   from   early   
entrance   to   primary   school   up   through   early   college   entry   in   order   to   even   out   the   curriculum   
challenge.Parentsmayalsowishtoseekoutaccelerative   opportunities   beyond   the   school   setting   in   order   to  
accommodate   an   individual   student   need   that   cannot   be   met   in   traditional   school   settings.   
    

1331   H   Street,   NW   +   Suite    1001    +   Washington,   DC   20005   •   (202)   785-4268   •    www.nagc.org   
    

http://www.nagc.org/


Talent   Development   and   Advanced   Academics     

A   Nation   Deceived:   Chapter   One   
    

America   Ignores   Excellence   
Is   America   ignoring   excellence?   Newspaper   headlines   proclaim   that   our   nation's   schools   are   producing   
weak   students   who   lag   behind   age-peers   in   other   countries.   Meanwhile,   there   is   a   quieter   story   that's   
been   kept   in   the   dark-but   is   just   as   important   to   our   country's   future.   
In   every   state,   in   every   school,   in   huge   cities,   and   in   tiny   farm   communities,   students   are   ready   for   much   
more   challenge   than   the   system   provides.   These   children   perform   better   than   any   politician   
darestoexpect.Theyarethetopscorers,   the   ones   who   break   the   curve.   They   are   the   kids   who   read   
shampoo   bottles   at   age   three,   and   read   newspaper   editorials   at   age   five.   They   can   add   up   the   cost   of   
groceries   faster   than   a   cash   register.Theyshocktheirparentsandwow   their   grandparents.   But   when   they   
enter   school,   things   change.   They're   often   the   most   frustrated   students   in   the   classroom.   They're   bored   in   
kindergarten,   and   they're   bored   again   in   first   grade.   Year   after   year,   they   learn   little   that   they   haven't  
learned   already.   They   hope   things   will   get   better,but   things   rarely   do.   For   many   of   them,   nothing   changes.   
America's   school   system   keeps   bright   students   in   line   by   forcing   them   to   learn   in   a   lock-step   manner   with   
their   classmates.   Teachers   and   principals   disregard   students'   desires   to   learn   more-much   more-than   they   
are   being   taught.   Instead   of   praise   and   encouragement,   these   students   hear   one   word-no.   When   they   ask   
for   a   challenge,   they   are   held   back.   When   they   want   to   fly,   they   are   told   to   stay   in   their   seats.Stay   in   your   
grade.   Know   your   place.   It's   a   national   scandal.   And   the   price   may   be   the   slow   but   steady   erosion   of   
American   excellence.   The   title   of   this   report,    A   Nation   Deceived:   How   Schools   Hold   Back   America's   
Brightest   Students, reflects   what   happens   every   day   in   our   country's   classrooms.   When   we   tell   ourselves   
that   our   brightest   students   would   not   benefit   from   acceleration,   we   deceive   ourselves,   our   students,   and   
the   nation.We   know    deceived    is   a   very   strong   word.   We   consulted   with   a   large   number   of   people   before   
deciding   on   this   title,   and   we   stand   behind   it.This   title   is   provocative-and   accurate.   This   title   is   our   honest   
message   to   America   and   that   message   is   this:   deceiving   ourselves   and   deceiving   our   brightest   students  
is   no   longer   defensible.   
Twenty   key   points   from   this   report:     

1. Acceleration   is   the   most   effective    curriculum   intervention   for   gifted   children.   
2. Acceleration   is   the   most   effective   curriculum   intervention   for   gifted   children.   
3. For   bright   students,   acceleration   has   long-term   beneficial   effects,   both   academically   and   socially.   
4. Acceleration   is   a   virtually   cost-free   intervention.   
5. Gifted   children   tend   to   be   socially   and   emotionally   more   mature   than   their   age-mates.   For   many   

bright   students,   acceleration   provides   a   better   personal   maturity   match   with   classmates.   
6. When   bright   students   are   presented   with   curriculum   developed   for   age-peers,   they   can   become   

bored   and   unhappy   and   get   turned   off   from   learning.   
7. Testing,especially   above-level   testing   (using   tests   developed   for   older   students),   is   highly   

effective   in   identifying   students   who   would   benefit   from   acceleration.   
8.   The   evidence   and   mechanisms   are   available   to   help   schools   make   good   decisions   about   

acceleration   so   that   it   is   a   low-risk/high-success   intervention   for   qualified   students.    The   Iowa   
Acceleration   Scale    is   a   proven,   effective   instrument   for   helping   schools   make   decisions   about   
whole-grade   acceleration.The    18 types   of   acceleration   available   to   bright   students   fall   into   two   
broad   categories:   grade-based   acceleration,   which   shortens   the   number   of   years   a   student   
spends   in   the   l<-12   system   and   subject-based   acceleration,   which   allows   for   advanced   content   
earlier   than   customary.   

9. Entering   school   early   is   an   excellent   option   for   some   gifted   students   both   academically   and   
socially.   High   ability   young   children   who   enroll   early   generally   settle   in   smoothly   with   their   older   
classmates.   

10. Gifted   students   entering   college   early   experience   both   short-term    and   long-term    academic   
success,   leading   to    long    term   occupational   success   and   personal   satisfaction.   
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11. Many   alternatives   to   full-time   early   college   entrance   are   available   for   bright   high   school   students   
who   prefer   to   stay   with   age-peers.   These   include   dual   enrollment   in   high   school   and   college,   
distance   education,   and   summer   programs.   Advanced   Placement   (AP)   is   the   best   large-scale   
option   for   bright   students   who   want   to   take   college-level   courses   in   high   school.   

12. Very   few   early   college   entrants   experience   social   or   emotional   difficulties.   When   these   do   occur   
they   are   usually   short    term   and   part   of   the   adjustment   process.   

13. Radical   acceleration   (acceleration   by   two   or   more   years)   is   effective   academically   and   socially   for   
highly   gifted   students.   

14.   Many   educators   have   been   largely   negative   about   the   practice   of   acceleration,   despite   abundant   
research   evidence   for   its   success   and   viability.   

15.   To   encourage   a   major   change   in   America's   perceptions   of   educational   acceleration,   we   will   need   
to   use   all   the   engines   of   change:   legislation,   the   courts,   administrative   rules,   and   professional   
initiatives.   

16.   Effective   implementation   of   accelerative   options   for   gifted   students   with   disabilities   is   time-   and   
resource-intensive.   

17.   It   is   important   for   parents   to   be   fully   involved   in   the   decision-making   process   about   their   child's   
acceleration.   

18.   The   few   problems   that   have   been   experienced   with   acceleration   have   stemmed   primarily   from   
incomplete   or   poor   planning.   

19. Educational   equity   does   not   mean   educational   sameness.   Equity   respects   individual   differences   
in   readiness   to   learn   and   recognizes   the   value   of   each   student.   

20. The   key   question   for   educators   is   not    whether    to   accelerate   a   gifted   learner   but   rather    how.   
    

For   more   information   on   the   research   that   informs   these   points,   see   Volume   II   of    A   Nation    Deceived   
  

America   Ignores   Excellence   

America   Says   No:   

What   do   America's   brightest   students   hear?   Every   year,   across   the   nation,   students   who   should   be   
moved   ahead   at   their   natural   pace    of    learning   are   told   to   stay   put.   Thousands    of    students   are   told   to   lower   
their   expectations,   and   put   their   dreams   on   hold.   Whatever   they   want   to   do,   their   teachers   say,   it   can   wait.   
Staying   put   is   the   wise   move,   many   school   districts   say.   That's   what   is   best   for   the   child.   

The   problem   is   that   it's   not.   Study   after   study   tells   us   what   so   many   bright   but   bored   students   already   
know-challenge   is   lacking   in   the   regular   classroom.   We   are   deceiving   ourselves   when   it   comes   to   
encouraging   excellence.   The   way   to   promote   excellence   is   to   help   it   advance.   Excellence   begins   with   one   
word-yes.   

Yes   to   giving   bright   kids   complex   math   problems.   Yes   to   letting   them   learn   another   language.   Yes   to   
letting   them   accelerate   to   take   classes   that   are   ahead    of   their    age   group.   Yes   to   letting   them   fly.   
Instead,   we   say   no.   And   by   saying   no,   we   undermine   the   motivation    of    bright   students   and   hurt   ourselves.   
We   cling   to   the   idea   that   all   children   are   better   off   with   children   who   match   them   in   age.   We   don't   even   
question   it.   And   the   cost   to   our   country,   to   our   communities,   and   to   our   children   is   enormous.   
Excellence   can   lose   its   vibrancy.   It   can   become   complacent.   It   can   become   apathy.   What   it   always   
becomes,   if   it's   ignored,   is   less   than   it   could   be.   When   we   say   no   to   acceleration,   we   are   quietly   and,   
ironically   with   good   intentions,   lowering   our   national   standards   from   excellence   to   baseline   competence.   
Excellence   is   simply   disregarded.   
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The   Cost   of   Yes   

What   will   it   cost   to   reinvigorate   excellence?   Very   little.   The   price    of    moving   bright   students   ahead   is   
minimal.   In   fact,   acceleration   often   saves   money.   When   a   high   school   student   takes   college-level   courses   
such   as   Advanced   Placement   (AP)   classes,   her   parents   save   thousands    of    dollars,   because   that's   what   
those   courses   would   have   cost   at   most   universities.   
Nationally,   the   parents    of    over   1   million   students   who,   in   2004,   took   1.9   million   AP   exams   are   saving   
millions    of    dollars   in   college   costs   each   year.   And,    of    course,   getting   young   professionals   into   the   
community   more   quickly   strengthens   our   neighborhoods   and   increases   the   tax   base.   

For   more   on   what   the   word   yes   can   mean   to   American   students,   read   on.   What   yes   means   is   a   little   
different   at   the   preschool,   elementary   school,   high   school,   and   college   levels.   But   in   almost   every   case,   it   
is   a   great   word.   It's   the   first   syllable   in   the   long   story    of Americanachievement.   

The   word   yes   saves   money,   but   it   also   saves   bright   young   minds.   And   in   many   cases,   it   saves   years    of   
loneliness    and   social   isolation    for   students   who   don't   fit   in   with   age-peers   and   who   are   hungry   for   friends   
who   share   similar   interests.   Yes   opens   the   door   to   achievement   for   students   who   long   for   challenge.  
  
    

SchoolsHold   Back   

America’sBrightestStudents   
    

Parents   and   teachers   who   meet   to   talk   about   what   to   do   with   an   academically   advanced   student   will   hear   
all   kinds   of   advice   from   their   school.   Some   of   that   advice   makes   acceleration   sound   scary.   But   that   advice   
might   be   a   recycling   of   old   myths.   It's   hard   to   know   what's   really   true   and   what's   just   nonsense.   Scholarly   
research   demonstrates    that   much   of   what   you   hear   about   acceleration   is   false,   some   is   partially   true,   and   
some   really   istrue.   
  

Myth   and   Truth   

America   has   been   deceived,   as   our   title   says,   because   we   have   known   the   truth   about   the   effectiveness   
of   acceleration   for   gifted   students   for   decades.   However,   that   truth   has   been   kept   from   the   decision    
makers   who   set   the   educational   policy   for   our   country's   children.   Therefore,   decisions   about   acceleration   
have   traditionally   been   based   upon    personal   biases,   or   incomplete   and   incorrect   information.   Amid   the   
political   wars   of   education,   the   interests   of   bright   children   have   been   lost.   
Schools   have   held   back   America's   brightest   students   for   all   kinds   of   reasons.   The   important   questions   
now   are   why   and   how   this   keeps   happening.   From   our   extensive   reading   in   current   research   and   our   
interviews   with   leading   educators   who   shared   their   experiences   and   expertise,   we've   identified   twelve   
main   reasons.   We   have   also   provided   a   response   to   each   reason,   based   on   solid   research   evidence   from   
our   nation's   leading   universities   and   education   experts.     
    

Acceleration   Is    an   educational    intervention   that    moves   students   through   an   educational   program   at   a   
faster   than   usual   rate   or   younger    than   typical    age.   
    

Acceleration   includes   single-subject   acceleration,   whole-grade-skipping,   early-entrance   to   school,   and   
Advanced   Placement   (AP)   courses.   
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Acceleration   means   matching   the   level,   complexity,   and   pace   of   the   curriculum   with   the   readiness   and   
motivation   of   the   student.   
    

It   is   important   to   define   what   acceleration   is   not.   Acceleration   does   not   mean    pushing    a   child.   It   does   not   
mean   forcing   a   child   to   learn   advanced   material   or   socialize   with   older   children   before   he   or   she   is   ready.   
    

Acceleration   is   really   about   letting   students   soar.   Acceleration   is   a   strategy   that   respects   individual   
differences   and   acknowledges   the   fact   that   some   of   these   differences   merit   educational   flexibility.   It   
provides   cumulative   educational   advantage.     
    
12   ReasonsWhy   Acceleration   Isn't   Accepted   in   America   
Reason   #1:   Teachers   lack   familiarity   with    acceleration.   Educators   in   most   schools   are   unfamiliar   with   
the   research   evidence   on   acceleration's   benefits.   
Response:    A   primary   goal   of   this   report   is   to    eliminate   this   barrier.    This   comprehensive   two-volume   
report   brings   together   extensive   research   on   acceleration,   and   the   report   is   available   to    all   schools   at   no   
cost.   

  
Reason   #2 :    Confidence   about   acceleration   isn't   running   high.    K-12   educators   may   know   about   
acceleration   as   an   intervention,   but   they   don't   feel   confident   in   using   this   option. 
Response:   We   respect   that   all   educators   make   decisions    that   they   believe   are   in   the   best   interest   of   
their   students.   The   overwhelming   evidence   about   the   many   academic   and   social   advantages   of   
acceleration   should   make   educators   confident   enough   to   consider   acceleration.   

  
Reason   #3 :    Acceleration   runs   counter   to   personal   beliefs.    When   personal   beliefs   conflict   with   
research   evidence,   personal   beliefs   win   out   almost   every   time. 
Response:   This   report   invites   introspection   and   dialogue   between   educators   and   parents,   asking   
them   to   reevaluate   their   beliefs   concerning   acceleration.   
    

Reason#4:Age  Trumps  Everything  Else.For  Many  educators,  age-not  readiness-has  become  the            
primary   determinant   for   grade   placement. 

Response:  The  notion  that  age  equates  to  grade   is  out  of   tune  with  what  we  know  about                   
individual  differences.   Research  reveals  that  gifted  students  are  more  academically  and  emotionally              
advanced  than  their  typical  age-mates.  Therefore,  it  makes  more  sense  to  think  about  readiness,  rather                 
than   
age,   as   the   main   determinant   for   grade   placement.   
  

Reason    #5:     Safe   is   better   than   sorry.   Most   teachers   see   non-acceleration   as   the   safer   option-they   feel   
that   doing   nothing   is   not   harmful. 
Response:    Doing   nothing   is   not   the   same   as   "doing   nothing."   Choosing   not   to   accelerate   is   itself   an   
intervention.   The   evidence   indicates   that   when   children's   academic   and   social    needs    are   not   met,   the   
result   is   boredom   and   disengagement   from   school.   
  

Reason   #6 :   Acceleration   is   not    taught   in    Colleges   of   Education.   These   organizations,   which   train   
teachers,   do   not   prepare   teachers   and   administrators   to   make   decisions   about   acceleration.   
Response:    Abundant   research   material   is   available,   yet   professors   in   Colleges   of   Education   do   not   
present   it   to   future   teachers.   This   report   will   help   inform   them.   We   know   that   faculty   respect   research   and   
we   hope   that   they   will   infuse   this   information   into   their   course   content.   
  

Reason    #7:     It's   bad   to   push   kids.   Teachers    and    parents   see   acceleration   as   hurrying   children   through   
childhood.   
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Response:    Acceleration   is   allowing   a   student   to   move   at   an   appropriate   pace.   By   worrying   about   
hurrying,   a   chance   is   missed   to   match   the   enthusiastic,   passionate,   bright   child   who   has   the   ability   to   
move   ahead   with   the   right   curriculum.   They    ignore   the   bright   student's   rage   to   learn.   

  
  

Reason#8 :    New   friends   are   hard   to   make.    Educators   fear   that   children   who   are   accelerated   will   not   
adjust   well   socially   to   the   new   class.   
Response:    Social   adjustment   in   a   school   setting   is   a    complicated   issue.    Some   accelerated   children   do   
not   adjust   easily   or   immediately.   Children   who   have   felt   out   of   place   with   students   of   their   own   age   may   
need   time   to   develop   social   confidence.   
  

Although   the   evidence   on   social   success   in   accelerated   settings   is   not   as   clear-cut   as   the   evidence   on   
academic   success,   it   is   still   much   more   positive   than   negative.   Acceleration   broadens   the   friendship   
group.   Many   gifted   children   gravitate   to   older   children,   so   making   friends   becomes   easier.   
    

Reason   #9:   Individual   kids   are   less   important   than    equal   opportunity   for   all.   Individual   differences   
have   been   sacrificed   in   the   political   battles   and   culture   wars   about   schooling.   
Response:   When   Educators   Confuse   Equity   With   Sameness,   they   want   all   students   to   have   the   
same   curriculum   at   the   same   time.    This   is   a   violation   of   equal   opportunity.    When   it   comes   to   
acceleration,   the   majority   of   children   do   not   need   it.   In   fact,   it   would   be   a   disadvantage   for   them   both   
academically   and   socially.   But   for   the   children   who   need   it,   acceleration   is   their   best   chance   for   an   
appropriate,   challenging   education.   We   know   a   lot   about   assessing   ability   and   creating   programming   
tailored   to   accommodate   individual   differences.   The   cornerstone   of   education   is   the   flexibility   to   recognize   
the   needs   of   
the   individual   child.   This   flexibility   is   sometimes   lost,   however,   when   political   and   cultural   pressures   
homogenize   the   learning   needs   of   individuals   and   we   pretend   that   there   are   no   meaningful   learning   
differences.   Closing   our   eyes   to   children's   educational   differences   is   neither   democratic   nor   helpful.   Every   
classroom   teacher   knows   that   children   have   distinct   academic   and   social   needs.   Acceleration   is   a   
respectful   recognition   of   individual    differences   as   well   as   a   means   for   addressing   them.   
    

   Reason   #10:    It   will   upset   other   kids.   Teachers   sometimes   fear   that   accelerating   a   child   will   diminish   the   
self-esteem   of   other   students. 
Response:    This   is    an   important    issue.    Whatever   we   do   in   schools   should   be   based   on   respect   and   
concern   for   all   students.   In   fact,   this   level   of   sensitivity   is   one   of   the   things   that   makes   America   special.   
However,   kids   are   used   to   seeing   age-peers   progress   at   different   rates   in   many   settings   such   as   sports   
and   music.   In   school,   the   idea   of   accelerating   one   or   two   children   is   not   likely   to   negatively   affect   the   
class.   

  
Reason   #11:    There   will   be   gaps   in   the   child's   knowledge.   Teachers   are   concerned   that   accelerated   
students   will   have   gaps   in   their   understanding   of   concepts. 

Response:    We   accelerate   students   because    they   are   well   ahead   of   their   age-peers   in   their   
academic   development   and   knowledge.   Gifted   students   are   swift   learners   and   any   gaps   quickly   
disappear.   
    

Reason   #12:   Disasters   are   memorable.   Unsuccessful   cases   of   acceleration   exist,   but   the   numbers   have   
been   exaggerated   as   have   the   reasons   for   lack   of   success. 
Response:    Good   news   doesn't   make   the   news.   Bad   news,   on   the   other   hand,   sells   papers   and   travels   
fast   in   communities.   People   will   repeat   stories   or   greatly   exaggerate   the   situation   about   an   unsuccessful  
acceleration,   even   without   first-hand   knowledge.   Researchers   acknowledge   that   acceleration   is   not   
perfect   and   some   situations   may   be   less   than   ideal,   but   such   cases   frequently   stem   from   incomplete   
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planning   or   negative   attitudes.   We   need   to   respect   that   even   an   intervention   that   is   very   positive   is   not   
fail-safe.   A   few   poor   decisions   do   not   negate   the   importance   of   considering   acceleration   as   an   option.   
Excellent   planning   can   minimize   failures.   
    

The   bottom   line:    Acceleration   works.   It   must   be   included   in   the   conversation   about   how   to   educate   a   
highly   capable   child.   It   is   time   we   stopped   deceiving   ourselves   and   our   children.   
    
    
  

Chapter   Five   
    

Skipping   Grades   in   Elementary   School   
  

Sometimes   a   child   will   be   so   bored   that   he'll   march   himself   into   the   principal's   office   and   beg   to   be   
skipped.   In   other   cases,    a   teacher   will   notice   that   a   child   is   far   ahead   of   his   peers,   or   parents   will   be   
troubled   by   the   gnawing   sense   that   school   is   just   too   easy   for   their   child.   "I'm    bored"    can   begin   to   sound   
like   a   mantra,   constantly   buzzing   in   a   parent's   ears.   

While   many   schools   offer   fine   enrichment   programs,   enrichment   is   not   sufficient   for   some   advanced   
students.   An   hour   or   two   of   challenge   is   not   much   relief   for   a   severely   underchallenged   child.   These   
students   really   do   need    a   more   suitable    solution-usually   a   form   of   acceleration.   
"No  other  arrangement  for  gifted  children  works  as  well  as  acceleration,"saysProfessorJamesKulik,an             
expert  on  the  subject  at  the  University  of  Michigan.  For  more  than  twenty-five  years,  Kulik  has  studied                   
how  gifted  children  fare  in  schools.  He  knows  teachers  are  wary  of  acceleration.  Nevertheless,  Kulik's                 
research   has   made   him   confident   that   the   evidence   in   favor   of   acceleration   is   overwhelming.   
Other   leaders   in   educational   research   loudly   agree.   To   experts   who   look   at   hard   numbers   all   day   long,   the   
case   for   grade-skipping   seems   obvious.   What   Kulik   notices   most   is    that   acceleration   tends   to   have   
long-term   positive   effects.   Students   who   are   skipped   are   more   likely   to   earn   advanced   degrees,   and   Kulik   
believes   that   skipping   a   grade   is   what   helps   students   achieve.   "The   overall   message   from   these   studies   is   
unequiv ocal,"Kuliksays.''Acceleration   makes   a   huge   difference   in   the   academic   achievement   of   bright   
students."   

      
Does   the   Child   Want   a   Challenge?   

While   acceleration   may   be   a   good   move   academically,   it   still   may   not   be   an   easy   move.    Leaving   a   
familiar   place   for   uncharted   territory   is   never   an   easy   decision.   Motivation   is   an   important   factor.   If   a   child   
is   academically   far   ahead   but   does   not   want   to   skip,   they   probably   shouldn't   skip.   It's   the   students   who   
are   craving   a   challenge   and   are   thirsting   to   run   ahead   who   need   acceleration.   If   a   child   begs   a   parent,   a   
teacher,   or   a   principal   for   challenging   work,   that's   a   strong   signal   that   acceleration   may   be   the   right   path.   

Ambition   Starts   Early   

When   an   eight-year-old   skips   a   grade,there   may   be   a   surprise   beneficiary-that   same   child,   at   age   
twenty-two.   Studies   have   shown   that   students   who   are   accelerated   tend   to   aspire   to   careers   requiring   an   
education   beyond   a   bachelor's   degree   at   higher   rates   than   students   who   haven't   been   accelerated.   
What   kind   of   difference   have   researchers   found?   

In   1974,   58%   of   accelerated   students   wanted   a   master's   degree,   compared   to   24%   of   everyone   else.   By   
1983,   the   gap   had   narrowed,   as   the   necessity   of   a   college   education   became   an   economic   fact   of   life.   
Still,   88%   of   accelerated   students   wanted   a   master's   degree   or   higher,   compared   to   73%   of   other   
students.   
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This   finding   has   been   known   for   a   long   time.   
Children   who   are   accelerated   become   ambitious   adults.   

    
  Academic   Performance   Progresses   

Students   who   are   accelerated   do   extremely   well   academically   after   they   skip.   On   achievement   tests,   
bright   accelerated   students   perform   just   as   well   as   bright,   older   non-accelerated   students.   So   tests   show   
that   kids   who   skip   match   their   new   classmates,   question   for   question.   But   the   real   payoff   comes   when   
comparing   bright   students   who   skip   grades   and   bright   students   who   don't.   
  

When  a  grade-skip  is  done  correctly,  the  accelerated  student  will  still  be  among  the  very  best  students  in                    
the  new,  advanced  grade.  That's  an  impressive  finding  because  younger  students  are  at  a  natural                 
disadvantage.   
Math   and   English   performance    is   usually   related   to   age.   Even   with   the   natural   limits   of   being   younger,   
accelerated   students   still   score   almost   one   full   grade   ahead.   Acceleration   is   a   gift   of   time.   For   the   child,   
skipping   one   year   means   one-twelfth   of   his   or   her   time   in   school   has   not   been   wasted.   If   a   child   skips   two   
years,   that's   a   full   one-sixth   of   his   or   her   educational   career   that   is   spent   learning   rather   than   marking   
time.     
Many   schools   address   the   learning   and   social    emotional   needs   of   gifted   students   in   a   variety   of   ways.   
Some   of   the   better   known   approaches   include   ability   grouping,   enrichment   activities,   pull-out   resource   
rooms,   classroom   differentiation,   independent   projects,   and   cooperative   learning.   Schools   also   look   to   
special-topic   projects,   field   trips,   chess,   and   com    petitions   to   enhance   the   learning   opportunities   for   
students.   All   of   these   approaches   have   their   place   and   their   advocates.   
Some   of   the   needs   of   high-ability   kids   can   be   met   by   these   enrichment-type   supplementary   provisions.   
We   respect   that   these   are   important   and   beneficial   activities   that   contribute   to   the   education   of   a   wide   
range   of   students.   Anything   that   helps   students   is   a   plus,   and   in   our   experience,   facilitators   of   these   
activities   do   an   excellent   job   of   maximizing   the   effectiveness   of   enrichment   approaches.   We   support   
these   approaches   as   options.   However,   for   high   ability   students   none   of   these   approaches   has   produced   
the   compelling   research   evidence   earned   by   accelerative   options.   Even   ability   grouping,   which   has   
considerable   research   support,   is   shown   to   be   effective   for   high   ability   kids   only   when   the   curriculum   is   
accelerated.   
    

Is   enrichment   enough?   Because   enrichment   keeps   students   with   their   age-peers,   teachers   don't   worry   
about   it   harming   children   socially   or   emotionally.   However,   when   enrichment   for   gifted   students   does   not   
include   a   faster   pace   and   higher   level   of   work,   it   is   simply   not   effective   as   an   intervention.   Just   putting   
gifted   kids   together-but   not   accelerating   the   curriculum-has   minimal   academic   benefit.   The   key   
component   is   the   accelerated   curriculum.   

Sometimes   talented   students   are   taught   in   a   separate   class,   but   they're   not   accelerated.   Researchers   
investigating   the   effects   of   this   found   something   stunning.   If   the   talented   students   were   given   the   same   
curriculum   as   the   regular   class,   the   effect   on   their   academic   performance   was   zero.   There   was   absolutely   
no   academic   benefit    to   that   specially-grouped   math   class   that   was   not   doing   advanced   math.   So   a   room   
full   of   bright   students,   without   more   challenging   material,   does   absolutely   nothing   academically.   If   the   
special   group   had   a   differentiated   curriculum,   there   was   some   academic   benefit,   but   not   as   much   as   
acceleration.   
Clearly,   the   best   way   to   maximize   the   academic   performance   of   bright   students   is   to   maximize   the   pace   
and   level   of   the   curriculum.   Most   parents   worry   less   about   academic   effects   than   about   friends   for   their   
children.    But   the    image   of   the   brilliant   loner   who   has   no   one   to   talk   to   is   not   what   researchers   have   
found.   
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Studies   show   that   accelerated   students   participate   in   school   activities   and   view   themselves   positively.   
Understanding   the   interaction   between   self    esteem   and   acceleration   is   complex.   The   research   is   
not   clear   on   whether   or   not   enhanced   self-esteem   leads   to   higher   achievement,   or   higher   achievement   
leads   to   enhanced   self-esteem.   When   bright   children   learn   in   a   class   of   students   who   are   not   as   bright   as   
they   are,   their   academic   self    esteem   can   get   a   bit   inflated.   When   they   are   accelerated   to   be   with   students   
who   know   as   much   as   they    do,   they   develop   a   more   realistic   self-perception   and   their   self-esteem   may   
dip   a   little   for   a   short   time.   This   is   sometimes   called   the   Little-Fish-Big-Pond   effect.   Usually,   that   change   in   
academic   self-esteem   doesn't   last   very   long   and   confidence   returns   quickly.   An   added   bonus   is   that   
accelerated   students'   self    esteem   receives   quite   a   boost   as   they   find   friends   and   social   acceptance   in   the   
new   class.   
    

Deciding   whether   or   not   to   skip   a   grade    is   always   a   complex   decision.   However,   there   are   proven   
systems   to   help   educators   make   that   choice.Onemethod, TheIowaAccelerationScale   (/AS),    is   used   by   
schools   in   all   50   states   as   well   as   Australia,   Canada,   and   NewZealand.   The    /AS    has   ten   sections,   and   it   
takes   all    kinds   of   factors    into   account-like    the   age    of    the   child,   the   offerings    of    the   school,   and   
whether   a   sibling   will   be   in   the   same   grade.The   ten-part   scale   starts   with   general   school   and   family   
information,   moves   to   IQ,   sibling     
  

information,   and   the   student's   personal   feelings   about   acceleration.Then   school   history   and   various   
ability,   aptitude,   and   achievement   tests   are   included.   Finally,   a   cumulative   score   from   all   of   these   factors   
is   calculated.   
    

The    /AS    can   be   a   tremendously   helpful   guide   to   parents,   teachers,   and   principals   who   are   trying   to   weigh   
all   the    factors    in    a   decision   to   accelerate.The    /AS    comes   with   a   detailed   manual   that   explains   all   ten   
sections,   and   it   includes   case   studies   and   samples   of   completed   forms.The    /AS    also   comes   with   a   
summary   of   the   relevant   research   for   educators   and   parents   who   would   like   to   read   more   about   how   to   
decide   whether   to   accelerate.   
    

The   clear   format   of   the    Iowa   Acceleration   Scale    lets   schools   collect   all   the   relevant   data   in   a   structured   
way.The    /AS     is   easily   affordable    for   all   districts.    The   Iowa   Acceleration   Scale    and   the    /AS   Manual,   2nd   
edition,    are   available   from   Great   Potential   Press,   or    www.giftedbooks.com   
    

   A   Nation   Deceived:   Chapter   13   
  

An   effective   teacher   can   help   a   gifted   child   in   several   ways.   First,   recognize   the   child   as   academically   
advanced.   Next,   point    that   child    to    new   challenges   and   make   sure   school   remains   a   positive   
experience.   Finally,   make   sure   a   child   is   accurately   evaluated   for   readiness   to   be   accelerated.   While   
popular    wisdom    may   say    gifted    children   can   teach   themselves    and   learn    by    do-it-yourself    trips   to   the   
library,   experts   say   the   truth   is   that   academically   talented   students   need   qualified,   informed   teachers.   
"Classroom   teachers   are    important   for    gifted   kids,   too,"   says   Dr.   Camilla   Benbow,   Dean   of   Vanderbilt   
University's   College   of   Education   and    an   authority   on   the   gifted.   "Excellent   teachers   open   doors   to   other   
opportunities,"   Dr.   Benbow   explains.     
  

The   teacher   is   critical   in   the   life   of   every   gifted   child,   even   when   the   child   has   informed,   supportive   
parents.   "Parents   are   the   primary   advocates   for   their   children,   but   they   must   work   with   their   child's   
teachers   and   administrators   to   implement   change,"explainsDr.   SusanAssouline,   Associate   Director   of   the   
Belin-Blank   Center   at   The   University   of   Iowa.   The   reality   for   gifted   children   is   that   their   needs   have   not   
been   a   priority   for   teachers.   These   needs   have   faded   into   the   background   as   teachers   are   confronted   with   
increasingly   greater   demands   on   their   time.   

http://www.giftedbooks.com/
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Teachers  need  to  be  aware  of  the  research  on  acceleration  and  of  the  18  types  of  acceleration.  They                    
need  to  know  that  there  are  strategies  like  the   Iowa  Acceleration  Scale   to  determine  when  the  child  is                    
ready  to  be  accelerated.  Interestingly,  something  simple  but  stubborn-attitude-may  be  the  biggest  problem               
for  experienced  teachers.  After  years  of  absorbing  negative  perceptions  about  acceleration,  many              
teachers   may   need   to   reconsider   their   ideas.   It's   all   about   continued   professional   development.   
All   classroom   teachers   need   to   know   that   the   overwhelming   majority   of   accelerated    students    are   happy   
with   their   educational   experience   and   are   well-adjusted   socially.   Classroom   teachers   can   make   use   of   the   
materials   provided   by   Volumes   I   and   II   of    A   Nation   Deceived    to   help   the   next   highly   capable   student   they   
teach.   A   child's   education   is   too   important   to   squander   because   of   a   lack   of   familiarity   with   the   truth   about   
acceleration.   
  

How   Teachers    Can    Help   

     
A   topic   few   educators   like   to    discuss   is   where   current   attitudes   toward   acceleration   originated.   No   one   
knows   for   sure,   but   one   thing   we   do   know   is   thatAmerica's   teachers   and   administrators   have   one   thing   in   
common-an   education   degree.   Colleges   of   Education   are   partners   with   schools   in   the   education   process.   
The   problem   is-where   bright   children   are   involved-they   are   silent   partners.   
    
  

"It's   a   cultural   problem,"   explains   Dr.   Camilla   Benbow,   Dean,   College   of   Education,Vanderbilt   University.   
"Colleges   of   Education   have   worried   a   lot   about   social   justice   and   equity."   
    

"Faculty   members   are   deeply   concerned   about   equity   in   education.This   theme   is   important,   of   course,   but   
we   have   lost   something    crucial    the   thrust   toward   excellence.   For   me,   social   justice   without   excellence   
isempty."   
    

A   cursory   look   at   course   catalogues    in   Colleges   of   Education   indicates   very   few   courses   (required    or   
elective)   offered    in   gifted   education.   It   appears   that   most   course   offerings   are   in-service,   and   these   
options   are   available   only   after   a   teacher   or   administrator   has   received   a   degree.   Courses   that   help   
teachers   to   identify   and   assist   the   gifted   students   in   their   classrooms   are   very   rarely   a   part   of   the   degree   
requirement.   Gifted   students   are   simply   not   part   of   the   required   curriculum,   so   many   teachers   graduate   
from   college   unprepared   to   make   appropriate   decisions   about   highly   capable   students.   
    

While   teachers   and   administrators   are   often   required   to   take   a   course   focusing   on   students   with   special   
learning   needs,   inclusion   of   gifted   students   in   these   special-needs   courses   is   either   absent   or   an   after-   
thought.   The   lack   of   focus   on   gifted   education   and   excellence   issues   is   one   reason    why   Colleges   of   
Education   are   so   silent   on   the   topic   of   acceleration.   Given   that   the   extensive   research   on   acceleration   has   
been   available   for   many   years,   it   is   curious   that   such   a   fundamental   curricular   intervention   is   not   taught   as   
part   of   the   preparation   of   educators.   
    

"A   hallmark   of   Colleges   of   Education   must   be   that   they   critically   evaluate   and   then   disseminate   research   
on   various   aspects   of   education;'   says   The   University   of   Iowa   College   of   Education   Dean,   Sandra   
Damico."Education   faculties    have   a   professional   obligation   to   provide   our   future   educators   with   the   
information   and   skills   to   interpret   and   implement    best    practices   on   behalf   of   all   students:'   
    

"The   fact   that   the   research    on   acceleration   is   not   readily   part   of   the   training   of   teachers   and   
administrators,"   asserts   Dean   Damico,   "is   a   strike   against   the   mission   of   Colleges   of   Education:'   

Teachers   Don't   Deserve   Blame   
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Some   educational   leaders   are   concerned   that   classroom   teachers   will   be   blamed   for   all   of   the   problems   in   
gifted   education,   just   as   they   have   been   blamed   for   other   problems.   It's   not   fair   to   blame   teachers   for   not   
knowing   the   specifics   about   the   characteristics   and   needs   of   gifted   students   or   the   particulars   about   
acceleration.   Universities   and   colleges   are   accountable   for   the   preparation   of   teachers   and   principals.   
Society   counts   on   these   institutions   to   provide   the   most   relevant   information   and   practices.   Why,   then,   is   
there   such   a   disconnect   between   information   and   practice?   

The   research   basis   for   educational   practices   emanates   from   Colleges   of   Education.   This   research   should   
influence   attitudes   and   practices.   It   is   our   experience   that   College   of   Education   professors   preach   the   
importance   of   research   as   the   basis   for   educational   practice.   When   it   comes   to   research   on   acceleration,   
however,   they   do   not   practice   what   they   preach.   They   do   not   promote   the   research   on    acceleration   as   
the   basis   for   the   practice   of   acceleration.   
"What   we   need   is   not   just   information   but   appropriate   professional   development,"   says   Dr.   Camilla   
Benbow,   Dean   of   Vanderbilt   University's   College   of   Education.   "To   change   behaviors   is   very,   very   hard.   
We   need   to   support   the   teachers   as   they   change   their   attitudes   and   practices."   
It  will  be  hard  to  educate  the  nation's  teachers  about  the  extensive,  positive  record  of  acceleration,  but                   
Benbow  believes  it  must  be  done.  "It's  not  easy.  People  would  like  to  think  you  can  change  these                    
teachers'  ideas  in  a  weekend  or  a  week-   long  professional  development  seminar,"  she  says.  "I  don't  think                   
it's  that  easy.  Yet,  just  because  it  isn't  easy  does  not  mean  we  should  not  do  it.  "Education  is  full  of                       
one-day   workshops,"   Benbow   says.   "This   is   not   a   one-day   solution."   

Where   Teachers   Can   Get   Help   

"That's   why   centers   that   aim   to   educate   and   train   educators   about   academically   advanced   students   are   
so   critical   to   the   nation's   future,"   says   Dr.   Sandrn   Damico,   Dean   of   The   University   of   Iowa's   College   
ofEducation.   
"Centers   like   the   National   Research   Center   on   Gifted   and   Talented   at   the   University   of   Connecticut   and   
The   Belin-Blank   Center   at   The   University   of   Iowa   are   models   for   professional   development   as   well   as   a   
clearinghouse   for   the   latest   research   on   academically   advanced   children,   and    they   support    teachers   
who   want   to   learn   how   to   provide   appropriate    challenges   for   these   students.   
"As   more   teachers   become   informed   about   the   special   challenges   of   teaching   highly   capable   students,   
and   of   the   various   kinds   of   acceleration   that   may   help   these   students,   such   centers   on   gifted   and   talented   
students   will   be   there   to   help   teachers   make   the   right   decisions,"   Dean   Damico   says.   
Deans   Damico   and   Benbow   are   clear   on   one   other   point.   Even   with   the   best-equipped   centers   for   the   
gifted   in   the   world,   very   few   children   will   be   helped   without   the   commitment   of   individual   teachers.   
Identifying   a   gifted   child   and   suggesting   appropriate   educational   choices   are   almost   always   the   
challenges   of   a   single   classroom   teacher.   
In   the   life   of   any   child,   a   teacher   is   crucial.   But   for   a   gifted   child,   one   teacher   can   open   the   door   to   an   
entirely   new   educational   pathway   by   making   sure   that   child   is   set   on   an   appropriately   challenging   course.   
  Excerpts   from   A   Nation   Deceived   

  

How   Teachers   Can   Help      
By   Dr.   Christy   McGee,   Chair,   Parent   &   Community   Network   
    

I   was   pondering   the   parent’s   perspective   of   acceleration,   and   I   realized   that   we   are   always   hearing   "ifs”'   
and   "buts"   when   dis cussing   this   topic.   There   are   many   "if"   and   "but"   questions.   I   chose   to   focus   this   
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column   on   the   following   three:   
• If mychildiscomplainingofbeingbored  
inclass,doesthatmeanheorsheneedsto   beaccelerated?   

● I  know  my  child  needs  to  be  accelerated,   but   what  will  happen  later  on  when  my  child  wants  to                     
play   sports   and   isn't   physically   as   strong   as   the   other   children?     

● If   my  child  is  accelerated,  are  there  any  Social  and  emotional  situations  of  which  I  should  be                   
aware?   

● What   should   I   do    if    my   child   seems   to   be   significantly   ahead   of   his   or   her   peers?   
    

Here  is  what  I  know.  Gifted  children  need  to  be  challenged.  They  need  to  use  their  critical  thinking  skills.                     
Children  with  creative  gifts  need  to  be  able  to  explore.  I  have  encountered  over  the  years  working  with                    
gifted   children   and   parenting   my   own.   

If    my   child   is   complaining   of   being   bored   in   class,does   that   mean   he   or   she   needs   to   be   accelerated?   
Let   me   start    off   with   what   not   to   do.Please   do   not   go   to   school   and   repeat   what   your   child   has   said   about   
being   bored.   Why   would   I   say   that?   Perhaps   it   is   because   I   made   that   mistake   with   my   own   child   and   
spenttherestoftheyeartryingtowin   back   the   teacher's   trust.   Think   about   what   those   words   indicate   to   a   
teacher.   In   a   roundabout   way,   I   told   the    teacher   she   was   not   a   doin_g   a   good   job.   I   told   her   that   she   did   
not   use   productive   strategies   with   my   child.   Thinking   back   on   it,   maybe   that   is   exactly   what   I   thought,   but   
it   was   not   productive   for   my   child.   I   wanted   the   teacher   to   be   aware   that   my   kindergarten   child   did   not   
need   to   be   working   on   letter   recognition,   reading,   had   advanced   understanding   of   mathematical   concepts,   
and   request     
that   wework   as   a   team   to   for   all   her   needs-but   I   didn't   do   any   of   those   things.   I   made   the   insulting   
statement   that   my   child   was   bored   with   the   workshewasdoingin   kindergarten.   Fortunately,   my   daughter   
with   all   of   her   
5-year-old   wisdom,   resolved   her   own   situation   by   insisting   on   reading   a   book   off   the   shelf   ·that   she   had   
never   read   before   to   her   classmates   at   story   time.   The   teacher   was   hesitant   for   fear   my   daughter   would  
be   embarrassed,   but   finally   relented.   It   wasn't   long   after   that   incident   that   my    daughter   was   moved   to   a   
second-grade   reading   group.   Soon   after   that,   my   daughter   was   also   moved   to   a   first-grade   math   group.   
She   benefitted   from   subject   acceleration,   and   I   learned   a   valuable   lesson   about   working   with   teachers.     
  

I   do   know   my   child   needs   to   be   accelerated,    but    what   will   happen   later   on   when   my   Child   and   those   gifts   
can   apply   them   in   their   class    and   passions   because   she   doesn’t   already   want   to   play   sports   and   is   sitting   
room   work.   They   need   to   be   able   to   delve   into   subject   content   more   deeply   .They   need   to   use   their   
talents   to   the   fullest.   They   do   not   need   to   sit   and   wait   for   oilier   children   in   the   dass   to   complete   what   they   
find   to   be   an   easy   assignment.   They   do   not   need   to   have   their   learning   constrained   by   artificial   grade   
delineations.   They   do   not   need   to   face   worksheet   after   worksheet   or-even   worse--do   more   of   the   same   
type   of   work   because   they   finish   early.   
Let's   look   at    those   "if"   and    "but"   ques tions.   The   answers   here   are   certainly   not   definitive,    but   they   are   
real   situations   such   as   reading   the   Laura   Ingalls   Wilder   series.   I   wanted   her   to   realize   that   my   child   was   
quiet   and   patient   and   would   never   outwardly   complain   about   sitting   and   waiting   on   other   students;   inside,   
however;   she   was    so    frustrated   because   all   she   really   wanted   to   do   was   read,   write   stories,   and   work   on   
her   double-digit   subtraction   with   regrouping.   What   I   needed   to   do   was   to   sit   down   with   the   teacher   and   let   
my   daughter   demonstrate   what   she   was    capable    of   doing.   I   needed   to   quietly   ask   what   I   should   do   with  
her   at    home   to   support    her   learning.   I   needed   to   explain   that   my   daughter   could   be   physically   as   strong   
as   the   other   children?   
  

Physical   prowess   is   a   factor   that   can   make   grade-skipping   an   issue.   In   middle   and   high   school,   physical   
maturity   can   present   a   problem   because   many   sports   are   indeed   grade-based.   Parents   and   students   may   
ask   themselves   what    is    more   important   to   them,   playing   sports   or   being   academically   challenged.   The   
other   side   of   this   coin   is   that   many   high   schools   now   offer   advanced   courses   that   are   not   age-specific   
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thus   allowing   the   student   to   maintain   his   or   her   grade   classification   for   sports,yet   still   be   academically   
challenged.   If   the   student   is   accelerated   in   just   one   or   two   subjects,   then   subject   acceleration   may   be   the   
appropriate   strategy.   It   is   certainly   im portant   for   parents   to   carefully   examine   all   aspects   of   their   child's   
giftedness   and   then   carefully   choose   the   best   path   to   take.   
  

Not   all   physical   activities   in   which   a   child   could   partake   are   affected   by   the   possibility   of   acceleration,I   
placed   my   daughter   in   a   dance   class   at   age   3.   I   wanted   her   to   have   a   chance   to   interact   with   other   young   
chil dren   and   begin   to   learn   to   follow   directions.   By   the   time   she   was   5,   she   decided   that   she   loved   to   
dance   and   wanted   to   add   ballet   to   her   dance   schedule.   She   was   placed   in   a   class   with   6-and7   year-olds   
because   the   teacher   felt   that   she   followed   directions   well   and   would   fit   it.   At   first,   she   was   very   be hind   and   
was   intimidated   by   the   other   chil dren,   but   within   6   months   she   had   caught   up   with   her   class.   She   was   
moved   to   a   more   advanced   class   of   even   older   girls   when   she   was   6   and   again,   she   caught   up.   She   was   
determined   to   be   as"good"   as   the   other   girls    so    she   practiced   at   home   until   she   could   compete   with   them.   
My   daughter   was   also   taking   piano   lessons.   She   loved   to   play   and   quickly   learned   how   to   read   music.   Her   
fine   motor   skills   were   exceptional.   She   began   racing   through   the   beginner   books.   Fortunately   for   us,   her   
teacher   didn't   let   her   age   hold   her   back.   She   was   an   avid   music   student.   By   the   time   she   was   9,   she   was   
playing   eight-hand   pieces   with   three   other   adults   .She   thrived   in   competition   playing   with   adults   and   
continued   to   excel   in   her   music   studies.     
    

If    my   child   is   accelerated,   
Are   there   any   social   and   emotional   issues   I   should   be   aware   of?   
Social   and   emotional   issues   are   always   a   way   for   parents   and   ones   that   are   often   generated   by   school   
personnel.   The   answer   to   this   question   is   that   it   depends   on   the   child.   If   the   child   is   gregarious   and   able   to     
make   friends   easily,   then   acceleration   should   not   be   a   problem.   The   gifted   child   will   appreciate   being   able   
to   converse   with   older   children   who   think   on   a   more   advanced   level.   Gifted   children   often   have   more   
sophisticated   language,   may   be   con cerned   with   moral   and   ethical   issues,   and   can   read   advanced  
materials   to   which   their   peers   do   not   relate.   For   children   who   think   and   reason   like   their   older   peers,   
accelera tion   can   be   exactly   what   they   need.   
  

My   son   was   caught   in   the   middle   of   this   particular   issue.He   was   accelerated   in   second   grade   (students   in   
the"advanced   pro gram”   were   still   classified   as   second   graders,   but   they   followed   the   third-grade   
curricu lum).   Academically,   he   was   excelling   in   the   expectations   of   his   grade   level,   but   he   was   very   
sensitive   and   excitable   (two   characteris tics   that   can   be   related   to   giftedness).   School   was   not   a   safe   place   
for   him.   His   vocabulary   and   his   ethical   and   moral   sense   were   signifi cantly   beyond   his   peers.   He   still   found   
the   type   of   work   he   was   doing   (worksheets)   irrelevant   because   they   did   not   allow   him   to   use   his   fairly   high   
reasoning   skills.   So,even   though   he   technically   experienced   accelera tion,   the   curriculum   and   teaching   
strategies   used   did   not   motivate   him.    He   spent   a   great   deal   of   time   daydreaming   and,   when   he   could,   
reading   about   animals.Children   called   him   "McGeek",   because   of   his   sophisticated   language   and   
reasoning.   
    

What   should   I   do    If     My   Child   Seems   to   Be   Significantly   Ahead   of   His   or   Her   Peers?   
I   recommend   that   parents   become   very   familiar   with   the   literature   on   giftedness.   The   National   Association   
for   Gifted   Chil dren   does   an   outstanding   job   of   presenting   important   and   relevant   topics   on   its   website   
( http://www.nagc.org ).   Having   a   basic   understanding   of   giftedness   before   seeking   out   assessment   will   
help   parents   communicate   with   a   psychologist   about   their   child's   strengths   and   weaknesses.   I   also   hope   
that   parents   will   try   to      understand   and   support   their   gifted   child.   Sometimes   it   is   difficult   to   understand   a  
child   whose   intellect   ,creativity,   or   talent   is   extraordinary.   My   daughter   was   not   only   academically   talented,   
she   was   also   a   gifted   pianist   and   dancer.   Her   determined   focus   on   her   piano   studies   and   her   dance   was   
sometimes   overwhelming,   and   I   worried   thatshewasgoingtomissoutonotherareas   of   her   life,   but   that   was   
not   the   case.   She   had   a   wonderful   group   of   friends   from   school   and   dance.   She   learned   to   balance   her   
many   interests   well.   My   son   was   the   complete   op posite   of   my   daughter:   She   blithely   aced   tests   and   

http://www.nagc.org/
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completed   all   assignments   without   question;   hatedd   tests,   but   he   also   day -dreamed   and   brooded   on   
complex   topics   for   days   at   a   time.   He   thought   totally   out   of   the   box,   and   she   thought   totally   within   it.   Both   
children   are   bright   but   they   thoroughly   support   what   we   all   know   to   be   true--each   child   is   an   individual   and   
must   be   sup ported   as   such.   Acceleration   may   seem   like   afrighteningconcept,butwhendoneap    propriately   
,the   gifted   child   can   blossom.   Do   not   be   afraid-be   prepared.   
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